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CHAPTER I 
PURPOSE AND SCOPE OF THE STUDY 
It is generally agreed that it should be the function 
of an audio-visual department, under the supervision of an 
audio-visual co-ordinator, to procure, catalogue, prepare, 
maintain and distribute all audio-visual equipment within a 
school district. 
The teacher of today's children must be aware of new 
audio-visual methods and equipment. This can be accomplished 
through the assistance of an audio-visual co-ordinator whose 
main duty is to supplement, improve, and enrich instructional 
practices by means of the marvels of modern technology. 
I. THE PROBLEM 
Statement of the problem. The problems confronted by 
the present study included (1) identifying the strengths and 
weaknesses of the audio-visual program in the Naches Valley 
School District; (2) determining possible changes; and (3) 
implementing changes, if found necessary. 
Basic elements of the problem. The weaknesses of the 
program were identified as: 
1. The district had no written philosophy or objec-
tives relative to an audio-visual program. 
2. Sufficient equipment (projectors, slides, film 
strips, records, record players, screens, overhead projec-
tors, etc.) was unavailable. 
3. Extra supplies (bulbs, belts, fuses) frequently 
were unavailable. 
4. Equipment operators were unavailable. 
s. Equipment was frequently out-of-order. 
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6. There was a shortage of extension cords and elec-
trical outlets. 
7. The facilities for storage were pooro 
8. The ordering of films was confusing and time-
consuming. 
9. There were not enough viewing screens, permanent 
or portable. 
10. The setup in classrooms for showing films was 
poor. 
11. The co-ordination of film used throughout the 
district was non-existent. 
The strength of the program as it now exists may 
include: A program of film rental from a comparatively 
large county audio-visual library. 
Importance of the study. Many teachers in the Naches 
Valley School District with whom the question of the audio-
visual program had been discussed thought that the program, 
as it was designed and administered, was totally inadequate 
in meeting the needs of the individual student. 
There was ample research evidence and analytical 
literature to support the assertion that children learn 
information, concepts, and generalizations most rapidly, 
completely and permanently when their learning experiences 
involve the use of multi-sensory aids (2:15-17). 
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In light of existing research, it seems of paramount 
importance that the Naches Valley School District develop 
and administer an audio-visual program commensurate with the 
needs of every student within its jurisdiction. 
Objectives ~ be achieved 12,y this studyo The proposed 
objectives were: (1) to discover the existing weaknesses 
within the program; (2) to develop criteria for a strong 
audio-visual program; (3) to assist, if possible, in putting 
the program developed out of this study into practice within 
the Naches Valley School District. 
Limitations of the study. The study was based pri-
marily on data gathered from an evaluative checklist admin-
istered to seven persons within the Naches Valley School 
District~ These persons included the principal of the Naches 
High School, the principal of the Naches Grade School, the 
principal of the Lower Naches Grade School and the librarians 
from each of these schools. That part of the checklist 
related to media budget was also administered to the dis-
trict's head clerk. 
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A limitation of this study might be that a variety of 
educational philosophies were represented by the individuals 
making up the sample in this study. 
When questions were asked of administrators and super-
visors about a program involving its structure and adminis-
tration, there may be some reluctance in being perfectly 
candid in order to avoid future criticism. 
II. DEFINITION OF TERMS 
Educational media. The term "educational media" as 
used in this study means all equipment and materials tradi-
tionally called "audio-visual materials" and all the newer 
media such as television, overhead projectuals and programmed 
materials. The terms "media" and "educational media" were 
used interchangeably as they referred to instructional equip-
ment and instructional materials (8:1). 
Audio-visual co-ordinator. An audio-visual co-ordi-
nator is a person professionally trained in the use of audio-
visual materials, knowledgeable in the area of curriculum 
development and teaching techniques and possessing abilities 
as an organizer and administrator (6:4-5). 
Audio-visual materials. Audio-visual materials are 
those instructional materials that may be used to convey 
meaning without complete dependence upon verbal symbols or 
language (4:132). 
CHAPTER II 
REVIEW OF REI.ATED LITERATURE 
Present day teachers face a great challenge in educa-
ting todayYs youth. Upon them rests the responsibility for 
guiding youth to become citizens in a world in which science 
has made almost unbelievable achievement, but t-.here the 
development of human relations has lagged far behind. 
In view of the enormous demand placed upon today's 
children to learn more, it becomes imperative that teachers 
reappraise their educational methods and objectives so that 
they are able to meet the need for faster and more permanent 
learning. 
To be of maximum service, schools must make use of 
the great diversity of multi-sensory media which are already 
a part of the world outside the classroom as well as those 
developments which are a product of scientific technology. 
The ultimate objective is to make learning a dynamic pro-
cess through the use of many types of materials, natural, 
commercial and handmade (4:3). 
I. HISTORICAL BACKGROUND 
The use of audio-visual aids is not new; it appears in 
some degree in practically every proposal for instructional 
reform for several centuries. 
In the latter part of the sixteenth century, an 
Italian writer named Campanella strongly emphasized sensory 
impressions in teachings. As in ancient times, the walls 
of the city, inside and outside, and the great buildings 
as well were to be painted with the finest pictures, maps, 
charts and diagrams representing all fields of learning and 
the laws and customs of mankind. Things, also, were recom-
mended to be used in instruction (5:244-245). 
Comenius (1592-1670) was tremendously farsighted in 
his views on audio-visual education. His position was 
explained by Laurie, as follows: 
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'Everything should, as far as is possible, be placed 
before the senses. The commencement of knowledge must 
always come from the senses, for the understanding 
possesses nothing that it has not first derived from 
the senses.• He advocated that the walls of the class-
room should be hung with pictures and that books should 
be full of them. All types of visual media such as 
drawings, maps, charts, diagrams, models, engravings, 
and apparatus should be used freely. Let not only one 
sense, he urged, but 'let every sense be engaged in the 
perception' of appropriate media (11:197). 
Rousseau (1712-1778), in Emile, proposed that every-
thing should be taught by direct observation of concrete 
things rather than words. With respect to the ancient 
reliance on words and symbols in teaching instead of an 
object itself, Rousseau said vehemently: 
Things! Things! I shall never repeat often enough 
that we give too much power to words. With our babbling 
education we make nothing but babblers (13:137). 
Another teacher whose educational philosophy had a 
great impact upon European and American methods was Johann 
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Pestalozzi (1746-1827). Pestalozzi re-emphasized that words 
and language are symbols only, and empty of meaning unless 
associated with actual experiences. These experiences must 
begin with the perception of concrete objects, the perform-
ing of concrete acts, and involvement in real emotional 
responses. Among his many contributions to education, he 
regarded his practical demonstration of this principle to be 
the most important. Taken from their historic background 
and scene, his words might with little change be those of 
an administrator today as he speaks to his faculty: 
Whenever we put empty words into a child's mind, and 
impress them upon his memory, as if they were real 
knowledge, or genuine means of acquiring it, even when 
neither his feelings nor his experience of things are 
in a position to furnish clues to their meaning, we are 
obviously deviating from the principle, 'Life Teaches.' 
We are sowing the seeds of an artificial use of the 
Divine gift of speech •••• (3:61). 
This very brief history suggests a few of the major 
contributions of educational reformers of the past three 
centuries as they relate to consideration of audio-visual 
methods of instruction. From Aristotle to Dewey, the dangers 
of verbalism in teaching, of words without meaning and of 
concepts acquired through memorization rather than through 
understanding, have been repeatedly and forcefully empha-
sized (4:7). 
II. S<l1E IMPLICATIOl~S OF AUDIO-VISUAL FJ'.:SEARCH 
During the past three decades research in increasing 
amounts has demonstrated again and again the specific value 
of audio-visual materials in instruction. As a result of 
the Pasadena City Schools Study, ten specific values of 
audio-visual materials were listed: 
1. Audio-visual materials serve as an effective 
means of presenting all kinds of factual materials. 
2. Audio-visual materials make learning more 
permanent. 
3. Audio-visual materials have a definite effect on 
attitude and behavior responses. 
4. Audio-visual materials stimulate thinking and 
can be used to teach the ability to think. 
5. Audio-visual materials are powerful means of 
gaining and holding the interest of the learner and of 
compelling attention. 
6. Audio-visual materials can be of help in the 
development of habits and skills. 
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7. Audio-visual materials are a means of bridging 
inequalities of pupil experiences and to a limited extent, 
pupil ability. 
8. Audio-visual materials in certain subjects can 
effectively teach large groups of learners at the same 
time. 
9. Audio-visual materials in the long run are less 
expensive than many other kinds of instructional mater-
ials and supplies. 
10. Audio-visual materials increase the amount of 
voluntary reading (12:7-14). 
Wittich and Fowlkes (17:78) found marked improvement 
in learning to result from appropriate introduction to film 
experiences as compared with learnings achieved from films 
without much introduction. The results were graphically 
illustrated in Table I on the following page. 
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Rulon had this to say about the significance of films 
in aiding pupil understanding of information, "Those pupils 
exposed to text plus film learning tend not only to learn 
more information than pupils having text learning only, but 
do a better job of reasoning with those facts" (14:93-94). 
Paul Wendt, in his pamphlet "What Research Says to 
the Teacher," had this to say about the significance of 
audio-visual as it relates to retention of facts: 
While children may pick up facts easily from motion 
pictures because they are interesting, isn't this 
ephemeral information which is easily forgotten? The 
answer is no, for the information acquired through 
audio-visual instruction tends to be retained longer. 
In view of estimates that students sometimes forget 
up to 90 per cent of what they once knew, we realize 
that the greater retention through instruction by audio-
visual materials is an extremely important considera-
tion (16:10-11). 
The research over the past years seemed to justify 
rather convincingly the use of audio-visual materials in our 
schools and also encourages the alert school administrator 
to study and to implement existing audio-visual practices in 
his school system so that their potential may be more fully 
realized. 
Film Only 
Introduction 
Plus Film 
Introduction, 
Film, Review, 
Reshowing 
TABLE I 
EFFECTS OF THREE METHODS 
OF FIIM USE ON LEARNING 
20% 30% 40% 
[ ·: :: : : ] 
r-
l tm Ii 
10 
50% 60% 
] 
::: ::: ] 
Relative effectiveness of three methods of use of 27 
instructional films with 264 intermediate grade pupils on 
amounts of information learned (1·7: 78). 
III. MECHANICAL CONSIDERATIONS AND FACILITIES 
There are thousands of films, filmstrips and other 
audio-visual aids available for teachers to use, yet many 
teachers were unable to make efficient use of them. The 
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lack of proper facilities is possibly a leading reason for 
this. Dr. J. Roy Barron had this to say about the problem: 
Too often a lack of adequate light control facil-
ities or a shortage of equipment prevents the use of 
audio-visual aids. When classrooms lack adequate pro-
jection facilities, films are often labeled 'gimmicks' 
of doubtful educational value--more trouble than they 
are \\Orth. 
The solution does not lie in building more projection 
rooms, which only results in appalling waste of build-
ings, money and teachers' time. There can never be 
enough separate projection rooms--they are not needed, 
are not adequate, not economical and not educationally 
sound! 
Adequate light control can be provided for in the 
average classroom for $100 to $200 using vinyl coated 
fiberglass drapes or full closure (audio-visual) vene-
tian blinds (1:73). 
IV. GUIDELINES AND STANDARDS 
Several studies have recently been made in determining 
guidelines and standards for audio-visual programs in schools. 
Standards alone do not represent an audio-visual program but 
they may be of considerable assistance in establishing one. 
Included in the appendices of this study are guide-
lines from the Washington State Department of Audio-Visual 
Instruction in selecting an audio-visual co-ordinator, pro-
posed Washington State Standards and proposed National Audio-
Visual Standards. 
CHAPTER III 
RESEARCH SETTING 
I. C(lvlMlJNITY 
The community of Naches, Washington, is located on 
U.S. highway number 410, about 15 miles from Yakima, Wash-
ington. It has an urban population of about 600 people. 
The economic survival of the community depends on two 
industries. First, is the fruit industry, the growing, 
packing and shipping of both soft and hard fruits. Second, 
is the lumb2r industry, two large sawmills and numerous 
logging operations. 
The school system chosen for this study has a total 
of four buildings: one four-year high school; one eight-
grade elementary school; one middle school, grades five 
through eight; and a primary school comprised of grades one 
through four. The total enrollment of these schools is 
about 1,200. 
The administration of these schools is carried out by 
four administrators and a school board of five members. The 
administrators include the district superintendent and three 
principals. The teaching assignments are distributed among 
51 certified teacherso 
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II. YAKIMA COUNTY MEDIA CENTER 
The principal source of media service to the Naches 
Valley School District is the Yakima County Media Center. 
The County Media Center was established as a service to the 
schools of Yakima County in 1949 through the co-operative 
efforts of the County School Superintendent, District Super-
intendents and the County Commissioners. 
By an act of the 1965 Washington State Legislature, 
permissive legislation was passed allowing county divisions 
of government as they relate to education to consolidate 
into 15 intermediate districts. Intermediate District V 
includes what was the Yakima County Office of Education, 
Kittitas County Office of Education and part of the area 
served by Klickitat County Office of Education. There are 
now twenty school districts being serviced by Intermediate 
District V, its Media Center being in Yakima. The total 
school population serviced is approximately 25,000 students. 
This center was designed to provide a consultant to 
assist teachers in the selection and utilization of audio-
visual materials and equipment, and to establish a film 
library. The county agreed to house, staff and purchase 
materials and equipment for the film, library. Annually, 
the individual school districts sign an agreement with the 
County Superintendent's office to pay a fee for the use of 
the materials in the film library. (The 1965-66 fee was 
$0.40 per student based on the 1964-65 enrollment, or the 
minimum fee of $75.00 for small districts.) 
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The County Media Center houses and circulates 1,249 
educational 16mm sound films, 79 cartridged 8mm silent films, 
831 filmstrips, 620 tape recordings and 97 visual-aid items. 
All items are described and subject-indexed in an annually 
updated catalogue supplied to the school districts. 
The department had representative pieces of audio-
visual equipment to preview, service, produce and demonstrate 
audio-visual materials. The basic audio-visual equipment 
was available on brief temporary loan to school districts 
for special demonstrations or programs, or emergency use 
due to breakdown of local equipment. The special equipment 
such as the Bmm camera is available for longer periodso 
Present equipment in the department includes: 
1. Ampro 16mm sound movie projectorso 
2. Bell & Howell Autoload 16mm movie projector 
with zoom lens, still framing, and reverse. 
3. Presto 2-speed record cutter. 
4. Caliphone 3-speed record player. 
5. Ampro 2-speed tape recorder. 
6. Packard Bell 24-inch TV receiver. 
7. Two technicolor cartridged 8mm movie projectors. 
8. Standard filmstrip previewer. 
9. Viewlex V025 35mm filmstrip/slide projector 
with Airequipt automatic slide changer. 
10. Bessler Portascribe overhead projector, 
folding model. 
11. Miscellaneous equipment such as screens, 
microphones, carts. 
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Some of the new equipment was an 8mm movie camera and 
related equipment to produce cartridged 8mm films; a copy 
camera to produce filmstrips or duplicate slides, and a 
stereophonic tape recorder capable of producing special 
effects tape recordings and synchronizing a tape recording 
with a remotely controlled slide projector (18:1-4). 
CHAPTER IV 
PROCEDURE 
The method of investigation chosen for this study was 
an evaluative checklist. This checklist was based on the 
assumption that there were fundamental elements of an educa-
tional media program that facilitate the improvement of 
instruction. The elements include: (1) administrators and 
teachers were committed to the proper use of educational 
media for instructional purposes, (2) educational media were 
an integral part of curriculum and instruction, (3) an educa-
tional media center was accessible to the faculty, (4) the 
physical facilities were conducive to proper use of educa-
tional media, (5) the media program was adequately financed, 
and (6) the staff was adequate and qualified to provide for 
the educational needs of all faculty members. 
Each basic element contains a number of sub-divisions 
based on established criteria. Each major division analyzed 
was preceded by the criteria on which che analysis was made. 
The analysis of the sub-divisions was accomplished by express-
ing in sentence form, desirable degrees of attainment. These 
degrees were measured on a numerical scale ranging from (1) 
low to (9) high. 
The responses to the items in the checklist are 
reported in the fifth chapter. In the sixth and final chap-
ter, conclusions were drawn and recommendations were made. 
A copy of the evaluative checklist used in the study will be 
found in the appendix. 
CHAPTER V 
FINDINGS OF RESEARCH DATA 
This study was completed during the 1966-67 school 
year. The evaluative checklist used in this study covers 
six broad areas, each with a number of subdivisions (8). 
Each major division analyzed was preceded by the criteria 
on which the analysis was made. 
In the following discussion each of the six areas 
and subdivisions were treated individually. 
The members of this sample were identified in the 
follcx.ving way. The principals were identified by the use 
of the symbols Pl, P2 and P3; the librarians, Ll, L2, L3; 
the head clerk by the symbol C. 
I. SCHOOL SYSTEM EDUCATIONAL MEDIA SERVICES 
Criteria 
A school system should have a program of educational 
media services administered through a school media cen-
ter, and building centers if such are needed, which 
provides teachers with an adequate supply of appropriate 
instructional materialso 
The educational media center should be a separate 
service unit that operates at the same level as other 
major school services. 
A school system should have clearly defined policies, 
procedures and plans for its educational media program, 
including short-range and long-range goals. 
There should be a sufficient number of professional 
media staff members to administer the educational media 
program and to provide consultative services to teachers 
throughout the school system (8:1). 
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The responses to the subdivisions listed under I were 
based on the above criteria. 
A. Commitment to the Media Program 
The responses of the sample to the district 1 s commit-
ment to the media program were similar. It was their think-
ing that the schools 1 media program consisted of services 
from a media center managed by clerical and technical staff 
members. The services were not well co-ordinated in this 
district and no one person had been given responsibility for 
system-wide media activities. 
B. Commitment !:..Q. Educational Media ~ .fil!. Integral Part of 
Instruction 
The responses to the district's commitment to educa-
tional media as an integral part of instruction were quite 
similar; sample Pl stated there were film and filmstrips 
available to the district from the County Media Center. 
This district, each year, had purchased some materials: 
tape recorders, projectors (film, filmstrip and overhead). 
These were available to all teachers although limited to 
their own particular building. Respondents P2 and P3 were 
of the opinion that there was a variety of educational ser-
vices available and that some attempts were made to acquaint 
teachers with the service. 
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c. Connnitment to Providing Educational Media Facilities 
The responses to commitment to providing educational 
media facilities were similar between administrator and 
librarian in the same building, but somewhat different 
throughout the district. Pl and Ll of the sanple were 
employed in a building forty-five years old and they expressed 
the view that little thought was given to building design as 
it related to the use of media at the time this building was 
constructed. They further stated that little or no provision 
had been made for darkening rooms and difficulty was exper-
ienced in positioning overhead screens. P3 and L3 of the 
sample were working in an area that included new construction 
and some remodeled facilities, therefore, they thought the 
media facilities were adequate. Respondents P2 and L2 
expressed the view that provision had been made for some 
types of educational media although the school planners gave 
little attention to media at the time buildings were plannedo 
D. Connnitment to Financing the Educational Media Program 
The general responses to commitment to financing the 
educational media program were of the same nature, it being 
thought the finances were adequate to maintain the status 
quo, but there were no long-range plans for financing needed 
educational media services. Respondent P3 thought the money 
being spent for media was sufficient to finance a minimum 
program. P2 and Ll thought the financial agreement between 
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the Naches Valley School District and the county was ade-
quate to take care of the district media needs. Respondent 
Pl thought that general replacement and repair of media 
represented the bulk of those funds being spent on the media 
program. 
E. Commitment to Staffing the Educational Media Program 
The general response to commitment to staffing the 
educational media program was that responsibility for educa-
tional media services were assigned to various staff members 
whose primary commitments were to other school jobs. 
II. EDUCATIONAL MEDIA SERVICES--
CURRICULUM AND INSTRUCTION 
Criteria 
A school system should engage in a continuous evalua-
tion of its educational media program as it relates to 
the instructional program. 
Continuous in-service education in the use of educa-
tional media should be carried on as a means of improving 
instruction. 
The faculty and the professional media staff should 
cooperate in planning and developing the parts of the 
instructional program that make provisions for the use 
of educational media. 
Professional educational media personnel should be 
readily available for consultation on all instructional 
problems where media are concerned (8:3). 
The responses to the subdivisions listed under II 
were based on the above criteria. 
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A. Consultative Services in Educational Media Utilization 
All of the respondents stated consultative services 
in educational media utilization were limited to the County 
Media Center, whose personnel render consultative service 
when they were asked to do so and were free from other 
services. 
B. In-service Education in Educational Media Utilization 
All of the respondents said there was a definite 
weakness in the area of in-service education in educational 
media utilization. The general response was that in-service 
education was left entirely to building instructional units 
and was limited to their own capabilities and such other 
sources as they could find. Some specific responses were 
as follows: Respondent L2 of the sample recalled only two 
in-service meetings in the media area, one being last year 
(1966) when a representative of the 3~~ Company demonstrated 
the use of overhead projectors and copying machines., The 
other was several years ago when the representative of a map 
manufacturing company discussed various kinds of maps and 
demonstrated their use. Sample Pl replied that little or 
nothing had been done in the way of in-service instruction 
in the use of educational media and that no formal program 
had been established. Sample P2 added that it was strictly 
up to the individual building administrator" Sample P3 said 
they had no co-ordinated district programo 
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c. Faculty-Student Use of Educational Media 
All members of the sample thought quite a few teachers 
used media in their classrooms. However, some thought stu-
dentsY use of media was only occasional. Respondent P3 felt 
the lower grade students in his building used filmstrip pro-
jectors a great deal in individual study. Pl thought teach-
ers were making more and more use of media in instruction. 
D. Involvement of the Media Staff in Planning 
All of the sample replied in similar fashion to 
involvement of the media staff in planning. Respondent L3 
said they had no media staff, teachers did their own plan-
ning. P2 stated it was entirely an individual situation. 
Respondent Pl remarked they had no media staff as such, 
teacher and principal represented the staff. It was stated 
that media needs were handled as they arose--weekly, monthly 
or at the end of the school year. 
III. THE EDUCATIONAL MEDIA CENTER 
Criteria 
Educational media centers should be organized around 
the concept of offering a wide variety of services and 
media to all instructional and administrative units of 
a school system, with leadership, consultative help, and 
other services provided by professional media specialist 
and other media center personnel. 
The instructional program should be supported by an 
adequate supply of educational media and a system of 
making them accessible to the faculty and studentso 
The educational media center should provide such 
media services as procurement, maintenance and produc-
tion of appropriate educational media to support the 
instructional program (8:4). 
The responses to the subdivisions listed under III 
were based on the above criteria. 
A. Location and Accessibility of Educational Media 
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The response to location and accessibility of educa-
tional media as described by respondent Pl was that the school 
had no media center, however, the County Media Center had 
resources available to all of the schools in the district 
and these may be used by any of the staff if it fits their 
needs. Respondent P3 expressed the view that the County 
Media Center should be thought of as belonging to the dis-
trict inasmuch as the Naches Valley School District was a 
subscriber to this service. 
B. Dissemination of Media Information 
The responses of the sample varied somewhat on the 
dissemination of media information. Pl stated that media 
information generally went to the principalis office and was 
disseminated as available. Media information desired by the 
staff was obtained whenever possible. Respondents Ll, L2, 
and L3 thought that media information was disseminated to 
staff members on an occasional basis or when requestedo P2 
stated that all media information was distributed to teachers 
and staff as a matter of policyo 
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c. Availability of Educational .Media 
The general response to availability of educational 
media by all members of the sample was that the quantity of 
educational media and the distribution system made it pos-
sible for media to be delivered to teachers on relatively 
short notice. P3 stated that teachers seem to be ordering 
a great deal of media from the County .Media Center and 
experienced little difficulty in receiving it. Pl replied 
that media was easy to obtain from the county off ice and 
the service was excellent. 
The chart on the following page indicates the increased 
use of 16mm film in the Naches School District during the 
past twelve years. 
D. Storage and Retrieval of Media 
Respondents Ll, L2, L3 and P3 of tl1e sample expressed 
the view that storage facilities were available but were 
inadequate for some types of media, and personnel had diffi-
culty in locating and retrieving specific itemsg Sample P2 
thought there were enough storage shelves and drawers for 
currently-owned instructional materials. Pl replied that 
some storage space was available in each building although 
not centrally located and considerable difficulty was exper-
ienced in trying to locate media elsewhere in the district. 
E. Maintenance of :Media 
Respondents differed widely in their replies to 
TABLE II" 25 
16MM FIIM USED BY NACHES VALLEY SCHOOL DISTRICT 
1955 56 57 58 59 60 61 62 63 64 65 66 67 
Comparative growth in the use of 16mm films by the Naches Valley 
School District from 1954 through 1966 as indicated by date the school 
year ended (19). 
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maintenance of media. Ll and L3 said educational media were 
cleaned arrl repaired whenever time was found to do so. Res-
pondents P2 and L2 reported all educational media were 
inspected after each usage and were cleaned and repaired on 
a regular basis or when inspection indicated the need. 
F. Production of Media 
All members of the sample expressed the view that 
limited production facilities were available for teachers to 
produce their own materials. Respondents Pl and Ll agreed 
production was limited to making transparencies, spirit 
process masters and laminates with the copier in the office 
of each building in the district. P3 and L3 said this part 
of the program was very weak, and that sufficient work space 
did not exist. P2 and L2 said their production facilities 
were limited to a 35mrn camera, a laminated press and a 
Thermofax copier. 
IV. PHYSICAL FACILITIES FOR EDUCATIONAL MEDIA 
Criteria 
Each classroom should be designed for and provided 
with essential facilities for effective use of appro-
priate educational media of all kinds. 
Each classroom should be equipped with full light: 
control, electrical outlets, forced ventilation, and 
educational media storage space. 
Classrooms should be equipped with permanently 
installed bulletin boards, chalkboards, projection 
screens, map rails, and storage facilities needed for 
the particular type of instruction conducted in each 
classroom (8:6). 
The responses to the subdivisions listed under IV 
were based on the above criteria. 
A. Physical Facilities in Existing Classrooms 
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Respondents Pl, Ll and L2 stated that a few classrooms 
had been modified for use of educational media. However, no 
systematic plans had been made to adapt all classrooms for 
the use of educational media. P2, P3 and L3 of the sample 
said some classrooms had been modified and equipped with 
some light controls and electrical outlets and others were 
partially equipped. 
Bo Physical Facilities in New Classrooms 
Pl, P2, Ll and L2 of the sample agreed that some new 
classrooms were provided with physical facilities such as 
light control and electrical outlets, but only in special 
cases were provisions made for the use of a wide variety of 
media. P3 and L3, being in an area where many new class-
rooms had just been built, reported that most new classrooms 
were provided with physical facilities that make good use of 
educational media. 
V. BUDGET AND FINANCE OF THE EDUCATIONAL MEDIA PROGRAM 
Criterion 
Financing the educational media program should be 
based on both the school system's long-range goals and 
immediate educational needs. The budget should reflect 
a recognition of long-range goals, and be sufficient to 
support an adequate media program for optimum instruc-
tional improvement (8:7)o 
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The responses to the subdivisions listed under V were 
based on the above criterion. 
A. Reporting Financial Needs 
In reporting financial needs, all of the respondents 
generally replied in the same way. Pl reported those needs 
expressed by the staff were met in accordance with the rev-
enues that were available. Usually orders for media material 
were placed in the spring for the following yearo P2 stated 
that the financial needs were arbitrarily set each year in 
accordance with the contractual agreement with the County 
Media Center for services. Respondent C said most large 
items were purchased in the summer after careful review of 
the requested items. All other purchases were made on an 
emergency basis. Expenditures for film rentals and related 
small media items were reported as the need ariseso P3, Ll 
and 13 agreed that the financial needs of the educational 
media program were reported to the administrative officer in 
charge of instruction only when immediate expenditures were 
urgently needed. 
Bo Basis for Budget Allocations 
All of the members sampled except one generally agreed 
that the educational media budget was based almost entirely 
on immediate needs, though some consideration was given to 
long-range goals. P2 of the sample said that the contract 
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with the County Media Center and Educational Television Net-
work arbitrarily established the limits of the district media 
budget. Respondent C of the sample said the major purchases 
under NDEA were probably the best long-range planning the 
district had as purchases were being made that would other-
wise be impossible. 
C. Development of Media Budget 
Respondent Pl of the sample stated the budget had 
grown district-wide through a natural process of more 
involvement by individual teachers and administrators. 
There was no general planning district-wide. The individual 
building budgets were reflected in the total district media 
budget. C of the sample said the ~~aches Valley School Dis-
trict had one budget for educational media, but under a new 
accounting system being put into practice in the fall of 
1967, all media expenditures will be broken down into 
departnkmt 2xpenditures within individual buildings. The 
remaining five members of the sample stated that each 
instructional unit develops its own media budget without 
consulting an educational media specialist. 
VI. EDUCATim~AL MEDIA STAFF 
Criterion 
The educational media program should be directed by 
a well-qualified full-time media specialist who is pro-
vided with sufficient professional, clerical, and tech-
nical staff to provide adequate media services to the 
entire school system (8:8). 
The responses to the subdivisions listed under VI 
were based on the above criterion. 
A. School System Media Staff 
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All members of the sample responded to school system 
media staff in the same way. The view expressed was that 
there was no person on the staff trained as a media spec-
ialist. Th2 media program was usually assigned to some mem-
b2r of the staff willing to take it. 
13. Building IYledia Staff 
In the discussion of building media staff, the res-
pondents were in general agreement that some buildings had 
a teacher, a clerk, or someone else assigned to help obtain 
materials and care for equipment, but no released time was 
granted from other jobs to co-ordinate media activities in 
the buildings. 
Summary 
The above findings indicated a lack of an adequate 
program. 
CHAPTER VI 
CONCLUSIONS AND RECOMMENDATIONS 
The conclusions and recommendations set forth in this, 
the sixth and final chapter, were based on the findings of 
the study and the review of literature. The following con-
clusions were drawn: 
1. The districtts commitment to providing media ser-
vices in the area of instruction was poorly defined, educa-
tional media facilities were limited and no co-ordinated 
plan for staffing the media program existed. 
2. The districtts use of media consultants in the 
areas of curriculum and instruction was confined almost 
entirely to the services of the County Media CenterQ The 
availability of county media staff was very limited and ser-
vice was restricted. 
3. There was no in-service program in the utiliza-
tion of media in operation within the district. 
4. The district had no media center; individual 
buildings had some media equipment and materials for teacher 
use. 
5. Physical facilities for the use of educational 
media were generally poor and with few exceptions little 
consideration was given to media use at the time buildings 
were planned. 
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6. The district had no administration officer in 
charge of the media program. The practice of reporting 
financial needs was carried out independently by each build-
ing principal. fl.lost of the materials and equipment budget 
came from federal funds. 
7. There was no stated policy or district program 
related to the utilization of educational media staff. 
The following recommendations were made on the basis 
of the above conclusions. 
1. It was recommended that the district express in 
writing its philosophy as it pertained to the role of media 
as an integral part of instruction and identify the steps 
necessary to achieve this goal. 
2. It was recommended that the district administra-
tors make a systematic analysis of all aspects of the exist-
ing media program. If difficulty was to be experienced in 
identifying weaknesses in the program, it was recommended 
that media consultants from nearby colleges and universities 
and from the Washington State Audio-Visual Department be 
called upon for assistance. 
3. It was recommended that the district take immed-
iate steps in developing a continuous in-service program, 
assisting teachers in identifying the role of media and its 
application to the improvement of instruction. 
4. It was recommended that the chief aillninistrative 
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officer of the district determine the practicability and 
feasibility of establishing a district media center. It was 
furth2r recommended tl1at the chief administrative officer 
explore federal funding sources that are available for imple-
menting the study. 
5. A comprehensive inventory of all educational media 
owned by the district was recommended. 
6. It was recommended that a catalog of all the 
district-owned media be compiled. Copies of this catalog 
were to be made available to all teachers. 
7. It was recommended that plans be made to estab-
lish a "teacher work production area" in each school" 
8. It was recommended that all future building pro-
grams give adequate consideration to media needs" The 
following immediate steps were recommended: (a) double 
electrical outlets should be placed on front and rear class-
room walls; (b) wall-mount projection screens should be 
installed in all classrooms; (c) light control systems of a 
suitable type should be installed in all classrooms" 
9. It was recommended that the basic educational 
media program be financed entirely from appropriated school 
funds and that consideration be given to the National Quanti-
tative Standards for equipment and materials. 
10. It was recommended a qualified person be employed 
as district media co-ordinator" His job description was to 
be well defined, and his responsibilities were to be clearly 
delineatedo It was further recommended that consideration 
be given to National and Washington State guidelines for 
selecting a district media co-ordinator. 
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APPENDICES 
APPENDIX A 
SUGGESTED GUIDELINES FOR SELECTING AN 
AUDIO-VISUAL CO-ORDINATOR 
The following guidelines for choosing an audio-visual 
co-ordinator are based upon an education survey by a team 
from the State Office of Public Instruction. 
General Qualifications 
1. The person selected for this position should be a 
successful classroom teacher with a minimum of three 
years• experience, enjoying the respect and confi-
dence of the administration, fellow teachers, students 
and parents. 
2. He should have some understanding of curriculum develop-
ment and experience in working on curriculum committees. 
3. He should have a well-balanced, vvholesome educational 
philosophy. 
4. He should have administrative and organizational skills 
and leadership ability. 
5. He must be able to work well with people and be willing 
to serve others. 
6. He must have a strong interest in the instructional 
media (instructional resources). 
7. He should have a strong knowledge and develop2d skills 
in use of instructional resources in teaching, includ-
ing knowledge of operational skills with equipment. 
8. He should have at le as t two audio-visual courses as 
part of his academic background: 
a. One course in use of A-V equipment and mater-
ials, and; 
b. One course in local production of materials. 
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Specific Kinds of Responsibilities 
1. he should be capable of conducting a survey to identify 
problems to determine program needs, and to propose 
practical solutions to problems. 
2. He should be able to carry out effective, well-planned 
in-service opportunities for teachers on a scheduled 
basis. 
3. He should know how to establish criteria for the selec-
tion of materials to be purchased by the district, 
and how to prepare specifications on equipment and 
facility-bid purchases. 
4. He must know how to work with and lead committees in 
making decisions regarding purcl~ses of resource 
materials and equipment. 
5. Ee must know how to establish proper and effective 
lines and means of communication with the administra-
tion and with teachers, to keep them informed on 
available materials, resources and services. 
6. He must be able to prepare catalog materials; and main-
tain record files on inventory of equipment, utili-
zation of materials, and maintenance records on 
equipment and mat~rials. 
7. He must be able to develop an effective system for 
processing teacher-request orders for materials, 
both from a local center and from other sources .. 
8. He must be able to arrange satisfactory methods for 
maintenance of equipment including preventive main-
tenance. He should not be expected to make major 
repairs on any equipment, but should develop a work-
ing arrangement with commercial concerns to handle 
such repairs speedily and effectively. 
9. He must know how to evaluate the program and prepare 
budgets based upon realistic needs and availability 
of funds. 
10. He should be capable of developing a local resource 
center for the school district which would include 
resource materials, equipment (which could not be 
provided for each building), catalogs, guides, some 
simple production equipment for making transparencies 
for the overhead projector, a dry mounting press, 
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and other such equipment as demands develop. (All 
of these could not happen all at once, but provision 
should be made for such growth of services.) 
11. He must work closely with the building co-ordinators, 
librarians, school principals, curriculum planners 
and others in a team approach towards development 
of a program to meet the individual needs of each 
school of the district. 
12. He must know enough of the use of television in an in-
structional situation to assist teachers to understand 
the role television can play in the teaching-learning 
process, and to assist them in operational problems. 
Maintenance of television equipment also would fall 
under his supervision. 
13. He should work closely with personnel at the ETV stations 
to help with evaluation of in-school program offerings 
and distribution of teacher guides, and to help pro-
vide feedback to the station from the district. 
14. He should arrange for delivery services and schedules 
for materials and equipment to the schools, and handle 
mailings of materials from other sourcesQ He should 
handle correspondence with other sources requesting 
use of materials on rental or loan. All teacher 
requests should be channeled through him. 
15. He should work closely with the county material center 
to assure maximum benefit to the district of these 
resource materials (9). 
Other Recommendations Regarding This Position 
1. It is recommended that this person be hired a minimum of 
a ten months' contract allowing two weeks before and 
two weeks following each school year to work on equip-
ment inventories, prepare orders for materials and 
equipment, prepare reports and statistical informa-
tion needed for proper evaluation of the program, 
prepare catalog materials, plan in-service activities 
for teachers, arrange for equipment servicing and 
repair, and many other such details. 
2. It is recommended that the rate of pay for this person 
be commensurate with the heavy work load this person 
shall carry. His professional responsibilities should 
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be clearly defined, his working relationships deter-
mined. If he has classroom teaching responsibilities, 
his load should be adjusted with the A-V responsi-
bilities so as to provide a satisfactory and healthy 
working condition. 
3. Each building should have a building co-ordinator other 
than a principal to assist and work with the district 
A-V supervisor in carrying out an effective program. 
4. This supervisor should be provided with secretarial 
assistance (9:18-19). 
APPENDIX B 
PROPOSED STATE STANDARDS 
Members of the Washington Department of Audio-Visual 
Instruction (WDAVI) recently gave considerable time to the 
preliminary study and discussion of standards for audio-
visual media programs for schools. 
Often in the past, audio-visual standards have been 
stated in quantitative tenns. It was felt by many that with 
the rapid changes taking place today in the media field, and 
with so many factors to be considered, it is most difficult 
to establish minimum quantitative standards as to audio-
visual equipment for schools. 
There are certain elements that are essential to an 
audio-visual program. If any one of these elements is miss-
ing, then serious shortcomings may exist. 
While the following material should not be considered 
as a final statement, the tentative suggested elements that 
were identified at the conference are as follows (10:12-13)~ 
.Minimum Elements Needed for fill Effective A-V Program 
1. Evidence that a professional person has been assigned 
A-V leadership responsibilities. (This would apply 
to a total district program as well as for an indi-
vidual school.) 
2. Evidence that a well-defined written job description 
has been provided to describe the duties and respon-
sibilities of the person or persons given the pro-
fessional A-V leadership responsibilities. 
3. Evidence that adequate time is provided for the desig-
nated person with A-V leadership responsibilities 
to fulfill the assigned responsibilities. 
4. Evidence that an effective in-service program is pro-
vided for teachers regarding use of audio-visual 
instructional media. 
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5. Evidence that facilities and equipment are adequate to 
meet the requirements of the teaching staff. 
6. Evidence that a wide range of instructional materials 
is easily available to teachers and learners, and 
that such resources are properly related to curric-
ulum goals and objectives. 
7. Evidence that an adequate budget is provided to maintain 
a growing and developing program (10:14-15). 
APPE:t-.:DIX C 
PROPOSED NATIONAL STANDARDS 
Administrators of audio-visual programs have long 
recognized that the lack of nationally established standards 
has been a deterrent to proper utilization of materials and 
equipment. Numerous efforts have been made at local levels 
to establish standards but these have been relatively inef-
fective. Even while formulating their own individual school 
standards, audio-visual co-ordinators were pleading for 
city-wide standards, the cities for state-wide and for the 
past decade at least, states have requested national stand-
ards. The proposed national standards are (15:5): 
Personnel Guidelines (Elementary and Seconct,ary ~ducation) 
In schools with 15 teachers or less--one half-time 
audio-visual specialist (specialists may serve more than 
1 school). 
In schools with 16 to 30 teachers--1 full-time audio-
visual specialist. 
Add one audio-visual specialist for each additional 
40 teachers or major fraction thereof. 
One, or the equivalent, semi-professional assistant 
(technician, graphic artist, clerk, photographer, etc.) 
for each 30 teachers. 
In schools where audio-visual and library responsi-
bility is combined (the instructional materials concept), 
the amount of staff required will be determined by adding 
the above audio-visual requirements to the personnel 
standards for libraries set by the American Library 
Association. It is recommended that the first specialist 
hired be an instructional materials specialist with 
training in both audio-visual instruction and librarian-
ship. 
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Every multiple unit school district with at least one 
high school and four elementary schools shall employ a 
district or system audio-visual specialist (15:5). 
Materials Guidelines (Elementary and Secondary) 
Basic. 16mm films--the films are to be owned by the 
school system, unit, district, co-operative, etc., and 
readily available to the schools involved. Five hundred 
titles plus one additional film per each teaching station 
over 500--with duplicates as needed OR an average of 6 
film rental bookings per teaching station per school year. 
Advanced. One thousand titles plus one additional 
film per each teaching station over 1,000--with duplicates 
as needed OR an average of 12 film rental bookings per 
school year. 
Filmstrips. Basic--one per student per ADA the pre-
ceding year. Advanced--one and one-half per student per 
ADA the preceding year. 
Recordings. Tape and discs exclusive of language lab 
materials. Basic--100 plus 2 per teaching station. 
Advanced--300 plus 3 per teaching station. 
Due to the state of the field and the nature of cer-
tain media it is extremely difficult, if not impossible, 
to develop quantitative guidelines for all types of audio-
visual materials. The list below includes some of these 
materials. Even though quantitative guidelines are not 
recommended at this time for these materials, it must be 
recognized that they do make a unique contribution to the 
instructional program and must be made available for 
instructors' use. Each item listed must be supported 
with a fair share of the funds expended for media. The 
over-all objective of the media program should be to pro-
vide a wide variety of audio-visual materials with no one 
item dominating the program. 
Bmm films 
2x2 slides 
3}zx4 slides 
transparencies and 
transparency masters 
study prints 
maps 
globes 
dioramas 
(7:54-55) 
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Materials Budvet 
To provide for a well-rounded materials program it is 
recommended that the basic complement of films, filmstrips 
and recordings be considered capital equipment and be 
purchased with such funds. To provide for the on-going 
materials program, including maintenance and replacement 
but not expansion, no 12ss than 1 per cent of the average 
per pupil cost in the school unit should be spent per 
year per student. The 1 per cent amount would include 
film rentals if no basic film collection is started and 
subscription television (i.e. MPATI), but would not in-
clude salaries, building construction or r.::!modeling, 
CCTV installations, or electronic learning centers. To 
provide for an advanced materials progran1, the 1 per cent 
figure sh.ould be increased to 1.5 per cent (15:7)o 
iguipment Budget 
The capital expenditures necessary to secure the 
equipment recommended herein should be calculated from 
the price of the equipment. This figure will necessarily 
vary from school to school due to the range in equipment 
prices and the excellenc2 of the equipment programs 
developed (15:7). 
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Equipment Guidelines (elementary education) 
Basic Advanced 
16mm Sound Projector 
Bmm Projector 
2x2 Slide Projector 
Filmstrip or Combi-
nation Filmstrip-
Slide Projector 
Sound Filmstrip 
Projector 
3h4 Projector 
Overhead 
3h4 Projector 
Auditorium 
Filmstrip Viewer 
Overhead Projector 
(lOxlO) Classroom 
Type 
1 per 10 teaching 
stations 
1 per 5 teaching 
stations 
Should have one available for experi-
mental purposes, but no specific guide-
line at this time. Schools will have 
to acquire as the field develops and 
materials become available. 
1 automatic projec-
tor per school 
1 per 3 teaching 
stations 
Combine available 
filmstrip projector 
with existing record 
player or tape 
recorder 
1 per school dis-
trict 
1 per auditorium 
1 per 3 teaching 
stations 
1 automatic pro-jector per 5 teach-
ing stations 
1 per teaching 
station 
1 per building 
1 per school 
building 
1 per auditorium 
1 per teaching 
station 
Also a quantity of viewers (1 per 3 
teaching stations) should be available 
from a central source within the build-
ing for special project use or for 
individual study (school or home). 
1 per 4 teaching 
stations 
1 per teaching 
station 
Overhead Projector 
Auditorium Type 
Opaque 
TV Receivers 
Micro-Projector 
Record Players 
Tape Recorders 
Projection Carts 
Light Control 
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Basic Advanced 
Appropriate number for large group 
instruction. 
An auditorium model overhead merely 
implies that the machine utilized has 
sufficient light output and optical 
capabilities to project a satisfactory 
image in an auditorium type situation. 
1 per building 
1 per class per TV 
channel at the grade 
level having the 
greatest number of 
sections--if pro-
grams are available 
1 per school 
1 per teaching sta-
tion 1-3 
1 per grade level 
4-6 
1 set of earphones 
per each teaching 
station--where lis-
tening stations are 
utilized 6-10 ear-
phones needed 
1 per 6 teaching 
stations 
1 per teaching 
station if pro-
grams are avail-
able 
1 per 2 grade 
levels 
1 per teaching 
station plus ear-
phones for each--
where listening 
stations are util-
ized 6-10 earphones 
needed 
1 per 5 teaching sta- 1 per 2 teaching 
tions stations with ear-
phones as needed 
1 per portable piece 
of equipment pur-
chased at the time 
the equipment is 
purchased 
Permanent installa-
tion for projection 
purposes in each 
classroom 
Every classroom should have adequate 
light control. Adequate means the 
availability of facilities to control 
light to the extent that all types of 
projected media can be utilized 
effectively. 
Video-Tape Recorders 
Closed-Circuit TV 
Radio-Receivers 
Projection Screens 
Local Production 
Equipment Per 
Building 
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Basic Advanced 
Two per school district would be 
desirable at present time for pilot 
programs. The state of this field 
is so dynamic that no specific recom-
mendations can be madeo 
All new construction should include 
provisions for installation at each 
teaching station--older buildings 
should be wired for closed circuit 
television as need developso 
1 per school plus 
one battery type 
for emergency pur-
poses 
One permanently 
mounted screen per 
classroom, 70x70 or 
larger with provi-
sion for eliminating 
keystoning. Large 
screen for auditor-
iums or large group 
instructional area 
Dry Mount Press and 
Tacking Iron 
Paper Cutter 
Transparency Pro-
duction Equipment 
Spirit Duplicator 
Primary Typewriter 
Polaroid Camera 
1 or more per 
building as is 
dictated by in-
structional needs 
plus central dis-
tribution system 
(AM-FM) 
Additional por-
table screen of 
suitable size for 
individual and 
small group use 
Add to basic list: 
8mm Camera 
Second type of 
Transparency Maker 
Mechanical Lettering 
Copy Camera and 
Stand 
35mm Camera and 
accessories as needed 
Film Rewind 
Film Splicer (8-16mm) 
Tape Splicer 
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Equipment Guidelines (secondary education) 
16mm Sound Projector 
Bmm Projector 
2x2 Slide Projector 
Automatic 
Filmstrip or Combi-
nation Filmstrip-
s lide Projector 
Sound Filmstrip 
Projector 
3bc4 Projector 
(Overhead) 
3h4 Projector (Auditorium) 
Filmstrip Viewer 
1 per 10 teaching 
stations 
1 per 5 teaching 
stations 
1 per building Number will neces-
sarily have to be 
based on avail-
ability of film 
cartridges .. 
There is a trend toward individual 
learning stations or independent study 
and additional equipment will be needed 
as program develops. 
Significant changes are occurring in 
the 8mm medium which do not at present 
justify quantitative guidelines. Be-
cause of the important contribution 
of these films to individual and small 
group learning, however, conservative 
quantities have been suggested. As 
equipment and materials become more 
stabilized and as sources expand, 
schools should increase the quantities 
beyond the amounts suggested in these 
guidelines. 
1 per building 
1 per 10 teaching 
stations 
Combine available 
filmstrip projector 
with existing record 
player or tape 
recorder 
1 per school dis-
trict 
1 per auditorium 
1 per 5 teaching 
stations 
1 per 5 teaching 
stations 
1 per building 
1 per building 
1 per auditorium 
1 per 3 teaching 1 per teaching 
stations station 
Also a quantity of viewers (1 per 2 
teaching stations) should be available 
from a central source within the build-
ing for special project use or for 
individual study (school or home)o 
Overhead Projector 
(lOxlO) Classroom 
Type 
Overhead Projector 
(lOxlO) Auditorium 
Type 
Opaque 
TV Receivers 
Micro-Projectors 
Record Players 
Tape Recorders 
Projection Carts 
Light Control 
Video-Tape Recorders 
Closed-Circuit TV 
Basic 
1 per 4 teaching 
stations 
Advanced 
1 per teaching 
station 
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Appropriate number for large group 
instruction 
1 per building 
1 per department 
where programs 
available 
1 per school 
1 per 10 teaching 
stations 
1 per 10 teaching 
stations 
1 per portable 
piece of equipment 
purchased at the 
time the equipment 
is purchased 
1 per floor 
1 per 24 viewers 
in a classroom 
where programs are 
available 
1 per department 
where applicable 
1 per 5 teaching 
stations 
1 per 5 teaching 
stations 
Permanent instal-
lation for pro-
ject ion purposes 
in each classroom 
Every classroom should have adequate 
light control. Adequate implies the 
availability of facilities to control 
light to the extent that all types of 
projected media can be utilized 
effectively. 
Two per school district would be 
desirable at present time for pilot 
programs. The state of this field 
is so dynamic that no specific recom-
mendations can be madeQ 
All new construction should include 
provisions for installation at each 
teaching station, and older buildings 
should be wired for closed-circuit 
television as needs develop. 
Radio-Receivers 
(AH-FM) 
Projection Screens 
Local Production 
t.:quipment Per 
Building 
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Basic Advanced 
3 per building 1 per 10 teaching 
stations 
1 per building should be battery oper-
ated. 
1 set all-wave for language use. 
One permam~ntly 
mounted screen per 
classroom. ~o 
smaller than 70x70 
with keystone elimi-
nation. Screen for 
auditorium and/or 
large group instruc-
tional area. 
Dry Mount Press 
and Tacking Iron 
Paper Cutter 
Transparency Pro-
duction Equipment 
16mm Camera 
8mm Camera 
Rapid Process Camera 
Equipped Darkroom 
Spirit Duplicator 
Primary Typewriter 
Copy Camera and 
Stand 
Light Box 
35mm Still Camera 
Film Rewind 
Film Splicer (8mm 
and 16mm) 
Tape Splicer (7:1-4) 
One pennanently 
mounted screen per 
classroom plus 
portable screens 
as needed. Per-
manent screen no 
smaller than 70x 
70 with keystone 
eliminationo 
Screen for audi-
torium and/or 
larg2 group instruc-
tional area. 
Add to basic list: 
Slide Reproducer 
Second Type of 
Transparency Pro-
duction Equipment 
Mechanical Letter-
ing 
The standards have been brought to the attention of 
accrediting associations for their use in evaluating schools 0 
APPENDIX D 
EVALUATIVE CHECKLIST 
* *'* * *· 
AN INSTRUMENT FOR SELF-EVALUATING 
AN 
EDUCATIONAL MEDIA PROGRAM 
IN 
SCHOOL SYSTEMS 
EVALUATIVE CHECKLIST 
DIRECTIONS: 
Mark one of the spaces at thi.: left or the statement that most nearly r1..-
prescnts the situation in your school sy•tem~ If a statement accurately de-
scribes your school, mark the middle space to the left of that statement. If 
you feel that the situation at your 1 school is below what is described, mark 
the lower numbered space; if above, mark the_ .higher numbered s·pace. In any 
case mark only .QB.£. space. 
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CRITERIA 
,. 
There is no full-time director of the media program. 
There i~ a full-time director in charge of the media program. 
There are a full-time director and a sufficient number of clerical and 
technical personnel. 
I. SCHOOL SYSTEM EDUCATIONAL MEDIA SERVICES 
·• 
o A school system should have a program of educational media services ndmin-
istered through a school media center, and building centers if such are 
needed, which provides teachers with an adequate supply of appropriate 
instructional materials • 
., The educational media center sh!?uld be a sepai·ste service unit that oper-
ates at the same level as other major school services. 
• A school system should have clearly defined policies, procedures, and 
plans for its educational media program, including short-range, and long-
range goa 1 s. 
·o There should be a sufficient number of professional media staff members 
to administer the educational media program and to provide consultative 
services to teachers throughQut the school system. 
A. Commitment to the Media Program 
The school's educational media program consists of services from a 
media center manage_d by clerical and technical staff members. The 
services are not well coordinated and no one person has been giv~n 
administrative responsibility for system-wide media activities. 
The school's educational media program consists of a media center 
with clerical and technical staff. The program is directed by a 
staff person who has some educational media training but not enough 
to qualify him as an educational media specialist. He ·reports to 
the administrative officer in charge of instruction. 
The school has an educational media program including an educa-
tional media center and necessary building media ccnte.:s .;.; l.rected 
by an educational media specialist who repo.:ts directly to the 
adminiutrn~ive officer in charge of instruction. He is provided 
with faci!itics, finances, and staff essential in meeting the media 
needs of the instructional program. 
m m rn 
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B. Commitment to Educational Media as an Integral Part of Inatructicn 
The school provides some educational media and services for teachers 
who request them, but teachers are not particularly encouraged to 
use the services, 
A variety of educational media and services are generally available 
and some attempts are made to acquaint teachers with the services, 
and to encourage their use. 
The school provides the quantity and variety of educational media 
and services needed by all buildings and encourages teachers to use 
media as integral parts of instruction. 
C. Commitment to Providing Educational Media Facilities 
Although some new and remodeled facilities provide for the use of 
some types of educational media, the school gives little attention 
to media utilization at the time buildings are planned. 
The school. provides most new and remodeled buildings with light 
control and other facilities necessary for the use of some types 
· of educational media. 
All new buildings are equipped for the greatest possible use of 
educational media and are designed to permit adaptation for new 
developments in media. Old buildings are being modified as fast 
as possible to provide for effective use of media. 
D. Commitment to Financing the Educational Media ?rogram 
Finances for the educational media program are inadequate to pro-
vide the services that teachers need and are prepared to use. 
There are no written policies relative to allocations, income sources 
and charges against ~he budget. 
Finances for the educational media program are sufficient to main-
tain the status quo, but the current media services are not suffi-
cient to meet the instructional needs. Long-range curriculum plans 
do not include provisions for financing needed educational media 
services. 
The educational media program is financed entirely from regularly 
appropriated school funds. The budget reflects to some degree 
long-range educational media plans and includes provisions for 
special media for unusual curriculum problems. The budget is pre-
pared, presented, and defended by the director of the media services 
in the same manner as that of any other budget unit. 
E. Commitment to Staffing the Educational Media Program 
The responsibility for educational media services is assigned to 
various staff members w~-.ooe priuwry couim:.i.tments are in other school 
jobs. 
:CRITERIA 
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The responsibility for educational media services is delegated to a 
person who has had some training in educational media. He is pro-
vided with some clerical and technical assistance. 
Leadership and consultative services are provided by an educational 
media specialist and a qualified professional staff. An adequate 
clerical and technical staff is also provided. 
II. EDUCATIONAL MEDIA SERVICES - CURRICULUM AND INSTRUCTION 
0 A school system should engage in a continuous evaluation of its educationa· 
media program as it relates to the instructional program •. 
0 continuous inservice education in the use of educational media should be 
carried on as a means of improving instruction. 
0 The faculty and the professional media staff should cooperate in planning 
and developing the parts of the instructional program that make provisions 
for the use of educational media. 
0 Professional educational media personnel should be readily available for 
consultation on all instructional problems where media are concerned. 
CD [I) II! 
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A. Consultative Services in Educational Media Utilization 
Educational media personnel render consultative assistance in the 
instructional application of educational media when they are asked 
to do so and are free from other duties. 
Educational media personnel are usually available and are called on 
for consultative assistance in the use of educational media. 
Educational media professional personnel work, as a part of their 
regular assignments, with teachers in analyzing teaching needs and 
in designing; selecting, and using educational media to meet these 
needs. 
B. Inservice Education in Educational Media Utilization 
Inservice education is left entirely to building instructional units 
and is limited to their own capabilities and such other resources as 
they can find. 
Professional educational media staff members are available on re-
quest to assist teachers and supervisors in inservice education 
activities relative to the use of educational media. 
Professional educational media staff members are involved in plan• 
ning and conductin0 continuous inservice education activities c9n~ 
cerned with the selection, development, production, and use of sll 
types of educational media. · 
OJ m rn 
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C. Faculty-Student Use of Educational Media 
Only a few teachers make any use of educational media in their 
classrooms. Stud~rits rarely use mediu in class presentations. 
Quite a few teachers make occasional use of educational media in 
their classrooms, Students· occasionally use media in class pre-
sentations. 
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Most teachers use appropriate educational media in their classrooms. 
Students use appropriate media for individual and group study, as 
well as for class presentations. 
D. Involvement of the Media Staff in Planning 
The professional educational media staff is seldom involved with 
teachers in planning for the use of educational media. 
The professional educational media staff is occasionally involved 
with teachers and supervisors in planning and producing materials 
for use in the instructional program. 
The educational media specialist and his professional staff are 
usually involved with teachers, supervisors and other curriculum 
workers in planning for the use of and in experimenting with edu-
cational media in the instructional program. He is also regularly 
involved in decision making activities relating to the integration 
of educational media with the curriculum and instruction. 
III. THE EDUCATIONAL MEDIA CENTER 
0 Educational media centers s~ould be organized around the concept of offer-
ing a wide variety of services and media to all instructional and adminis-
trative units of a school system, with leadership, consultative help, and 
other services provided by professional media specialists and other media 
center personnel. 
0 The instructional program should be supported by an adequate supply of 
educational media and a system of making them accessible to the faculty 
and students. 
0 The educational media center should provide such media services as pro-
curement, maintenance, and production of appropriate educational media to 
su ort the instructional ro ram. 
[] m m 
A. Location and Accessibility of Educational Media 
The location of the school's educational media center is such that 
media are not accessible to most teachers. The school's educational 
media center is not supplemented by building centers where media a~ 
placeci on long-term loan. 
rn m w 
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The location of the school's educational media center is such that 
media are not very accessible to teachers. The school's educatjonal 
media center is supplemented by a few building centers that provide 
some media and services not available from the school media center, 
but merely duplicate others. 
The locaticn of the school's educational media center and the 
presence of necessary building centers make media highly accessible 
to all instructional units. Both the school's and the buildings' 
educational media centers are adequately equipped to support a 
quality instructional program. 
B. Dissemination of Media Information 
Information concerning educational media is seldom disseminated to 
prospective users, but there are no definite plans or channels for 
such dissemination. 
Information concerning educational media is disseminated to teachers 
and staff members on ~n occasional basis or when requested. 
Information conce~ning all educational media and programs is fre-
quently disseminated to teachers and staff members as a matter of 
policy. 
C~ Availability of Educational Media 
The quantity of educational media is so limited that significant 
delays occur between requests for materials and their availability. 
R&servations must be made on a "first come, first served" basis, 
and the media must b~ picked up by the user. 
The quantity of educational media and the distribution system makes 
it possible for media to be delivered to teachers on relatively 
short notice. 
There is a sufficient quantity of educational media and an adequate 
distribution system to insure the delivery of all media to teachers 
on any day during the week in which they are requested. 
D. Storage and Retrieval of Media 
Media storage facilities are available but are inadequate for some 
types of educational media, and personnel have difficulty in locat-
ing and retrieving specific items. 
The school's educational media center and all building centers have 
enough storage shelves and drawers for currently owned instructional 
materials. The retrieval system is adequate most of the time. 
Adequate storage space, including space for future expansion, is 
provided in the school's educational media center and in all bu~ld­
ing centers, with proper humidity control w.here needed. The school's 
educational rneGia center has a master retrieval system for immediate 
location of all media, 
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E. Maintenance of Media 
Educational media are cleaned and repaired when complaints regard-
ing their operable condition are made by users. 
Educational media are cleaned and repaired whenf.ver the maintenance 
Staff has time to do so. 
All educational media are inspected after each usagf and are cleaned 
and repaired on a regular basis or when inspection iudia~tas tbe 
need. 
F. Production of Media 
Limited production facilities are available for teachers to produce 
their own materials. 
Educational media personnel, as well as teachers, produce some edu-
cational materials, but the media staff is limited to the extent 
that all demands for production cannot be met. 
Educational media personnel, as well as teachers, produce a variety 
.of educa tiona 1 media not otherwise available, and meet most pro-
duction demands for such media as films, filmstrips, slides, 
graphics, and recordings. 
IV. PHYSICAL FACILITIES FOR EDUCATIONAL MEDIA 
oEach classroom should be designed for and provided with essential facili-
ties for effective use of appropriate educational media of all kinds. 
oEach classroom should be equipped with full light control, electrical out-
lets, forced ventilation, and educational media storage space. 
oClassrooms should be equipped with permanently installed bulletin boards, 
chalkboards, projection screens, map rails, and storage facilities needed 
for the particular type of instruction conducted in each cla~sroom. 
A. Physical Facilities in Existing Classrooms 
A few classrooms have been modified for use of educational media. 
However, no systematic plans have been made to adapt all class-
rooms for the use of educational media, except that some depart-
ments have made such plans for their own classrooms. 
Some classrooms have been modified and equipped with such physical 
facilities as light control and electrical outlets and others are 
partially equipped. A plan for systematically equipping all class-
rooms is in operation. 
All classrooms have been modified and e~uipped for optimum use of 
all types of educational media. 
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B. Physical Facilities in New Classrooms 
Some new classrooms are provided with physical facilities such as 
light control and electrical outlets, but only in special cases 
are provisions made for the use of a wide variety of media. 
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Most new classrooms are provided with physical facilities that'make 
possible optimum use of educational media. 
All new classrooms are designed for and equipped with physical 
facilities that make possible optimum use of all types of educa-
tional media by faculty and students. 
V. BUDGET AND FINANCE OF THE EDUCATIONAL MEDIA PROGRAM 
Financing the educational media program should be based on both the school 
system's long-range goals and immediate educational needs, The budget should 
reflect a recognition of long-range goals, and be sufficient to support an 
adequate media program for optimum instructional improvement. 
A. Repo=tiog Financial Needs 
The financial needs of the educational media program are reported 
to the administrative officer in charge ,of instruction only when 
immediate expenditures·are urgently ne~ded, 
The financial needs of the educational media program are regularly 
reported to the administrative officer in charge of instruction. 
Regular reports reflecting the status and needs of the edocational 
media program, including facts about inventory, facilities, level 
of utilization, and effectiveness of the media program, are made 
to the administrative ~fficer in charge of instruction. 
B. Basis for Budget Allocations 
The educational media budget is based on an arbitrary allotment of 
funds irrespective of need. 
The educational media budget is based almost entirely on immediate 
needs, though some consideration is given to long-range goals. 
The educational media budget is based on both the immediate needs 
and the long-range goals of the school and reflect clear-cut 
policies concerning allocations, income sources, and budg~t prac-
tices. 
C. Development of Me~ia Dodget 
Each building instructional unit develops its own educa.tional media 
budget without consulting an educational media specialist. 
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The budget of the educational media program reflects the media needs 
of most building instructional units. However, some buildings have 
their own media budget which has no relationship to the educational 
media program. 
The budget of the educational media program reflects the media needs 
of the entire school system and is developed by the professional 
media staff in consultation with finan~ial of~icers, principals and 
other school administrators. 
VI. EDUCATIONAL MEDIA STAFF 
The educational media program sho~ld be directed by a well qualified full-time 
media specialist who is pro1,ided \Jith sufficient professiot'al, clerical, and 
technical staff to provide ad~qu~te media services to the entire school system. 
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A. School System Media Staff 
A staff person has been assigned to look after the media program, 
He perfor~s more as a clerk and a technician than as a professional 
media person. 
A professional media person with some special training is in charge 
of the educational media program and has some professional, clerical, 
and technical assistance. He and his assistants are primarily 
oriented toward the mechanical and technical aspects of the program. 
The educational media program is directed by a well .qualified media 
specialist who is provided with sufficient professional, clerical,· 
and technical staff to provide adequate media services from the 
school media center. Professional media staff members are oriented 
toward curriculum 'and instruction. 
B. Building Media Staff 
Some buildings have a teacher, a clerk, or someone else assigned to 
help obtain ma~erials and care for equipment, but no released time 
is granted .from other jobs to coordinate media activities in the 
building. 
Most buildings have a teacher, or a member of the professional 
staff assigned to coordinate media activities, but he has not been 
given sufficient released time from other sch~ol tasks, or enough 
clerical and technical assistance to permit him to render media 
services needed in the instructional program. 
A full-time professional educational media coordinator serves each 
building. Buildings that do not have suf :icient teachers and media 
utilization to warrant a full-time coordinator share his services. 
He is provided sufficient clerical and technical asaistance to 
supply all media services needed !n ~he buildin3. He re?orts to 
the school's educational media director anci works closely with the 
media staff, supervisors, and ~ther curriculum workers. 
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PROFILE SHEET 
To develop a Profile image of your program, transfer your mark from each 
item of the Evaluative Checklist to this sheet,' Connect the marked squares by 
straight lines. Then turn the sheet to a horizontal position. This will pie-
torially demonstrate the "peaks" and "valleys" of attainment fo;: your program. 
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